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                                 Abstract  

 Designed with qualitative-transcendental phenomenology, this study aimed at 

understanding the lived experience in manifesting and developing the humor 

competence of selected English professors from the College of Arts and Sciences of 

University of Perpetual Help System Laguna, Philippines. The researcher utilized the 

framework of Moustaka (1994) which involved bracketing, horizonalization, theme 

clustering, textural description, structural description, and essence. Out of the 

verbatim transcriptions, five (5) themes surfaced which were intensively analyzed by 

the researcher. The participating professors lived experience in manifesting humor 

competence in their classes involved pro-learning atmosphere, identifying 

appropriateness of humor use and humor avoidance, and digging into communication 

needs. The participating professors developed their humor competence through 

sensitivity and exposure and practicing with right purpose. The findings imply that in 

handling language classes, the competence for humor calls for the language teachers’ 

discretion to use and/or avoid, whenever necessary and appropriate, based on their 

respective classroom profile, context, and needs. As regards humor competence, it 

should be well thought of developed by language teachers vis-à-vis communicative 

competence model that contains soliolinguistic competence which calls for awareness 

on communication needs and strategies in which the ability to use and avoid humor 

can be embedded.  
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Introduction 

From the moment individuals become significant others, they continuously 

engage in oral communication where they ask, explain, describe, argue, or criticize 

something or someone. During this spoken conversation, they cannot avoid, more 

often than not, producing or receiving humorous statements which are mostly 

contextually understood and accepted since there are times that humor can be 

offensive and inappropriate as articulated by Aristotle, a towering intellect in human 

philosophy, stating that “humor can be a ridicule of a human fault or error, but not too 

serious, because then it would not be appropriate cause for laughter.”   

  More than being naturally for human, humor is a sociolinguistic and 

sociocultural phenomenon that may happen everywhere provided that there is 

communication involved. But in a language classroom, it has a wide range of 

instructional values (Ziyaeemehr et al, 2011) like reducing classroom anxiety and 

stress, building confidence, improving productivity, heightening interest, reducing 

boredom and encouraging divergent thinking (Ziegler, 2009).  

     There is a considerable number of researches which are conducted regarding 

humor use and its implications to language learning. However, a dearth of existing 

literature was found in the Philippine local context. The researcher was driven by his 



curiosity as he observes many educators and speakers incorporating humor in their 

utterances while others seem to avoid it. As a language teacher, he believes that 

humor use and humor avoidance have far reaching implication in establishing a 

conducive learning atmosphere for the learners especially in second language 

classroom.        

      This study was aligned with bodies of research on humor use in the classroom 

which has been suggested to increase instructional effectiveness (Wanzer, 2002), 

increase message persuasiveness (Booth-Butterfield & Wanzer, 2010), create an 

enjoyable and more relaxed classroom environment (Kher et al., 1999), increase 

student motivation (McCroskey, et al., 2006), and promote student learning (Baringer 

& McCroskey, 2000). Meanwhile, the concept of humor avoidance, which has a 

dearth of literature in second language learning, was based on the research of 

Ziyaeemehr et al (2011) indicating the reasons for non-use of humor by professors as 

assessed by their students, whereas the idea of lived experience in manifesting and 

developing humor competence among English language professors has not been 

studied yet.  

       According to Krause (2014), many scholars have previously highlighted the 

importance of humor in second and foreign language classrooms with regard to the 

acquisition of relevant skills in the target language, and that they have come to view 

humor as being an integral part of language acquisition. Meanwhile, Thaler (2012) 

believes it to be desirable to strive for what he calls ‘humor competence’ in the teaching 

of English as a second or foreign language. Vega (1990) stated that although a review 

of the literature suggests that the notion of humor competence in second language 

learning has not been examined, humor competence can be considered the fifth 

component of the theoretical framework for communicative competence. Humor 

competence involves knowledge of the semantic mechanisms of humor, grammar, 

discourse rules, communication strategies, social norms of language use, and world 

knowledge 

   From an educational psychology perspective, the use of humor can be seen to 

possess a dual-advantage with regard to initiation and facilitation of learning 

processes: firstly, humorous anecdotes told by the teacher or funny and entertaining 

teaching materials have the potential to serve as a hook for remembering important 

content (Chabeli, 2006). From this perspective,humor can be understood to serve both 

as an important learning tool and memory aid. And secondly, the use of humor can 

assist in the creation of a more positive and relaxed classroom atmosphere, which in 

turn helps with the reduction of classroom anxiety and dissolution of emotionally 

stressful classroom situations and thus eliminates decisive factors which are 

counterproductive to learning (Krause, 2014).  

Wagner and Urios-Aparisi (2011) see humor as an integral part of the foreign 

language curriculum. For them, the current approaches in world language acquisition 

promote authentic and communicative uses of language in the classroom and the 

integration of linguistic and cultural information. Consequently, they add that being a 

crucial part of real-life communication, humor represents content in world language 

classes. In addition, they are convinced that students who wish to achieve advanced 

levels of language studies are required to understand all humorous discourse in the 

target language.  They also point out that humor is an integral and complex part of 

every culture that requires deeper understanding of certain phenomena as well as 



factual knowledge. Meanwhile, Krause (2014) contends that teaching content through 

humorous material can hence be an entertaining way to inform the students about 

certain practices and traditions in the target culture. Thus, the use of humor can be a 

helpful and authentic strategy to deliver content for it can enhance learning both in 

terms of acquiring factual knowledge about the target culture and creating 

intercultural understanding.   

Garner (2005) argues for the use of humor as a pedagogical tool that enhances 

learning and creates a more positive classroom atmosphere. Analogy and metaphor 

improve understanding and retention of material. Humor as a pedagogical tool can be 

like walking on a tightrope. If done well, it could enhance learning or at the very least 

make learning more fun (Poirer & Wilhelm, 2014). 

According to Lei, Cohen and Russler (2010), the most effective instructors are 

those who engage their students in creative and interesting ways. One way to engage 

students is to use humor into the college classroom. Humor has psychological, social, 

and cognitive (educational) benefits. Humor has the power to make instructors more 

likable, approachable, facilitate comprehension, increase attentiveness, improve 

creativity, and promote social relationships. Humor is an appreciated teaching tool for 

instructors to facilitate student learning if using it appropriately, constructively, and in 

moderation. 

Among educational psychologists, it is a well-established fact that learning is 

most effective when it is connected with positive emotions and performed whilst 

being in a positive mood ( Sambanis, 2013). Since the affective component of humor 

is very often equated with a burst of mirthful laughter and the experiencing of positive 

emotions, it too, is said to enhance learning processes in the classroom.  

Verbal humor such as wordplays, funny stories, puns, and content related 

jokes play an important role in L2 learners’ development of sociolinguistic and 

sociocultural competence. It has been suggested that humor can serve as a formidable 

tool that can be used for sensitizing students to phonological, morphological, lexical, 

and syntactic differences within a single language or between a student’s L1 and the 

target language (Deneire, 1995; as cited by Ziyaeemehr, Kumar and Abdullah, 2011). 

Rosegard et.al, (2013), suggests introducing a lecture with external stimulus 

increases information retention. The external stimulus in the form of humor that is 

ingrained in technology such as e-learning tools maybe use. Technology plays one of 

an important aspect of everyday life. Computer laptop, notebook, ipad and cellphones 

are but some of the tools that are being used by students in their everyday activities 

such as communication, entertainment, purchasing and even selling and to include 

learning. 

According to Provine (2000) laughter is generally subdued during conversation. 

Speech will dominate and laughter serves as a phrase break creating a punctuation 

effect in language. Laughter therefore has a specific role in conversations and is not 

random. Therefore, as in authentic communication, humor in the classroom shouldn't 

be random. It shouldn't be used without preparation and a clear objective. It may be 

simple or complex in nature. It is your decision as to how, when and why you will use 

it. 

Kristmanson (2000) stressed the importance of the affective environment in 

second language teaching. It can't be emphasized enough that students are more 



willing to participate and take risks in using their second language in a classroom that 

allows them to do so without fear of criticism and ridicule. It's important for the 

teacher to create a "positive atmosphere" for learning. Humour, by decreasing anxiety 

and stress can, contribute to this positive classroom, to class unity and learning. 

  

METHODS  

The study specifically employed psychological phenomenology (also termed 

transcendental or empirical phenomenology) by Moustakas (1994) as cited by 

Creswell (2007) because humor is an example of phenomenon. This research design 

was specifically followed through in-depth interviews and observation with selected 

English professors so as to determine their lived experience in manifesting and 

developing their humor competence. The researcher employed purposive or 

judgmental sampling technique through which he intentionally selected the 

individuals (five English professors) from University of Perpetual Help System 

Laguna  for study because they could purposefully inform an understanding of the 

research problem and central phenomenon in the study thus  providing  quality 

assurance (Huberman & Miles, 1994) as cited by Creswell (2007). According to 

Polkinghorne (1989) as cited by Creswell (2007), phenomenological investigators 

need to interview 5 to 25 individuals who have all experienced the phenomenon 

which in this study centered on the lived experience of English professors in 

manifesting and developing their humor competence. Also, Creswell (2007) states 

that in a phenomenological study, the participants may be located at a single site or 

multiple sites based on accessibility, rapport, and their willingness to participate. 

Specifically, the participants of the study who were five (5) English language 

professors from the University of Perpetual Help System-Laguna for the qualitative 

part were purposively chosen by the researcher. Inclusion criteria included: 1) had a 

minimum teaching experience of three years; 2) taught English courses like 

Communication Arts 1, Technical Writing; 3) allowed the researcher to conduct 

classroom observation; and 4) voluntarily signed the informed consent form for 

research participation. , the data were analyzed using the phenomenological 

framework of Moustakas (1994) as redetailed by Creswell (2007). First, the 

researcher went through bracketing, the first step to consider, in which he set aside all 

preconceived thoughts and experience he had to best understand the experiences of 

the participating English professors. After conducting in-depth interviews, the 

researcher performed horizonalization, by which he built data considering the central 

questions as well as probing questions in the interview guide. This was done by going 

through the data, that is interview transcriptions, highlighting significant statements 

which are sentences or quotes that provided an understanding of how the participants 

manifested and developed their humor competence. Then, the researcher, developed 

clusters of meaning from these significant statements into themes which were used to 

write a textural description of the participants’ lived experience. He also used these 

significant statements to write a description, called imaginative variation or structural 

description, of the context or setting that influences how the participants experienced 

the phenomenon under study.From the structural and textural descriptions, the 

researcher wrote the composite description that presents the “essence” of manifesting 

and developing humor competence among English professors.  



Verification and validation were applied (Meadows & Morse, 2001) to establish 

this paper’s research rigor in terms of its qualitative feature. The researcher achieved 

verification through in-depth literature readings, sticking to the phenomenological 

method of inquiry, suspending past experiences, keeping research notes and journals, 

utilizing a sufficient sample of participants (Polkinghorne, 1989 as cited by Creswell, 

2007), and conducting in-depth interviews, as well as clarifying the responses of the 

participants, until data were refined. Validation was reached through data collection 

(in-depth interviews, obsservation), and data analysis utilizing Moustakas’ approach.   

 

RESULTS AND DISCUSSION  

This qualitative-phenomenological study looked into the lived experience of 

selected English professors in (1) manifesting and (2) developing their humor 

competence in their language classes.  

 

Bracketing  

For the past few years of the researcher’s teaching experience as a language 

professor, he has observed that most language educators inject humor in their 

language classes while there are also those who apparently avoid it. For instance, 

experience tells him that humor is context-based and requires cultural awareness and 

common sense so as not to cause miscommunication to both parties involved. Driven 

by this curiosity, he believes that humor use and humor avoidance can be combined 

together to form a theory of humor competence that embodies the features of 

sociolinguistic competence which is one of the domains of communicative 

competence coined by Dell Hymes, a towering intellect in language education.     

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 Table 1 

                  The Horizonalization of Data 

 

Theme Clustering. Considering the qualitative problem, that is, the lived experience 

of language professors in manifesting and developing their humor competence in their 

language classroom, the researcher classified the five (5) theme clusters procured 

from the significant statements into two groups.  

Table 2 

Theme Clusters 

 
 

 

      Significant statements extracted from the transcriptions 

 
Light-hearted atmosphere allowing smooth transition of topics 

Creation of conducive learning environment  

Keeping the attention and motivation  

Lessons worth incorporated with telling stories or spur of the moment jokes which are not humiliating 

Profile (age, gender, course ), context, interest, timing, class mood, cultural sensitivity   

Establishing positive connection with learners  

Light learning atmosphere and momentum   

Going with the flow of time 

Technical subjects  pertaining to syntax requiring tremendous focus and practice 

Classroom management also calls for humor avoidance 

Sensitivity tells the unwritten guide when to avoid humor 

Straightforward approach 

Experience and wisdom serve as strategic compass  

The mood of the class speaks a lot 

Accentuating valuing in the lesson  

Time constraints affects humor avoidance 

Textural Themes Structural Themes 

Theme 1: Pro-learning atmosphere 

          -attention and motivation 

          -conducive learning atmosphere 

          -positive connection with learners 

 

Theme 2: Identifying appropriateness of  

         humor use and avoidance 

          -knowing which lessons with which  

          to inject and avoid humor 

          -classroom management purposes 

          -accentuating valuing 

         

Theme 3: Digging into communication  

         needs  

          -understanding the profile of the  

          learners    

        

Theme 4: Sensitivity and exposure matter 

          -experience and wisdom serving as  

          yardstick 

          -keeping abreast of the demands of  

          time  

 

Theme 5:Practicing with right purpose never 

outdated  

          -exposure shifting to meaningful  

           experience 

          -setting the right mindset  



1) What is the lived experience of selected English professors in manifesting 

humor competence in their classes? 

 

Theme 1: Pro-learning atmosphere. As revealed by the participants, using humor in 

their language classrooms is anchored on their proven experience that it arrests 

attention for good and keeps their learners motivated in the lessons. It also creates 

conducive learning atmosphere which consequently leads to positive connection with 

their learners. Taken together, their shared accounts of using humor imply that humor 

use results in pro-learning atmosphere that facilitates the smooth flow of the educative 

process as evident in the following insight: 

 

As a language teacher handling English courses for years, I always enjoy 

inserting humor to my lessons because through which I am able to establish a positive 

connection with my learners as it facilitates light learning atmosphere and 

momentum… Although I am not saying that injecting humor is the only parameter to 

effective learning, but I can say based on my experience that it plays crucial (P2).    

 

The finding support the perspective of Garner (2005) arguing that the use of 

humor as a pedagogical tool that enhances learning and creates a more positive 

classroom atmosphere. Analogy and metaphor improve understanding and retention 

of material. Humor as a pedagogical tool can be like walking on a tightrope. 

Additionally, Poirer and Wilhelm (2014) state that if the use of humor is done well, it 

could enhance learning or at the very least make learning more fun.   

 

Theme 2: Identifying appropriateness of humor use and avoidance. What is 

highlighted in this theme is the participants’ common disclosure that humor use and 

avoidance call for identifying appropriateness. Appropriateness, in their shared 

accounts, means knowing which lessons (e.g. grammar and literature) can be 

considered to inject and avoid humor. This is so because there are times when 

incorporating humor is applicable in a certain lesson. The same rings true for 

instances like when underscoring classroom management and accentuating valuing 

have to be considered since language learning also entails knowing the classroom 

context with which learning happens. The foregoing are evident in the following: 

In my own opinion, humor competence in language classroom is a must so that I 

could engage the students in learning and keep the momentum of learning in the class. 

Humor competence gives both teacher and students a mutual respect and admiration; 

moreover, it gives chance to both parties to plan and function together as a team for a 

more successful learning process. However, humor is a delicate thing. A person 

should always be cautious so as to avoid hurtful humor. Nevertheless, humor gives 

positive results for the teaching and learning process; hence, humor competence 

paves way to a healthy learning environment (P3).  

I avoid humor when the class misbehaves and loses their class management. This 

is so because they will go beyond their limits and the flow of discussion will be 

affected. Also I avoid humor when there is a need for seriousness of valuing and 

teaching morals to my students. This is particularly so for literature and humanities 

classes where valuing is primordial and must always be highlighted (P2).  



As explained by Garner (2006): “Well-planned and controlled, appropriate, 

contextual humor can help students ingrain information”. Meanwhile, James (2004) 

added that a great deal of benefits can be accrued through the judicious employment 

of “content-related, non-hostile or offensive humor.” Linsin (2011) added that humor 

that is partnered with strict accountability or ability to control learning flow can help 

teachers create a classroom where students love being part of, providing a strong 

motivator for learners to behave. 

 

Theme 3: Digging into communication needs. The participants revealed that 

knowing and understanding the profile of the learners takes precedence in 

determining whether to use or avoid humor in their language classroom. This involves 

identifying the course, age, and gender of the class so necessary adjustment of verbal 

rhetoric that is sensitive to learners’ profile can be made. The interviewed professors 

further revealed that it takes a careful analysis and sterling awareness to dig into the 

communication context. This is so because this context says a lot in terms of their 

discretion to use and avoid humor whenever appropriate. This is what one participant 

patiently shared:   

In using and avoiding humor in my language class, I consider the students’ (1) 

course, (2) age, (3) interest, and the (4) context. The same humor won’t apply exactly 

the same on everyone. Perhaps the Computer Studies students find my joke funny but 

not for the Engineering students. I also consider the age since I teach different year 

levels. My humor could be simpler for the first or second year students while I could 

tell a joke or even allude more to third or fourth year students since they have a 

broader knowledge. The students’ interests also vary; therefore, I get along with the 

students to know their interests so that I would know the approach that I should be 

using to get their interest for the lesson. Lastly, and most importantly, I consider the 

context in using and avoiding humor in my language classes so as to avoid misfire. 

The material and the lesson should be placed within the context. 

 

A published article entitled “Audience Analysis” from the Department of 

Communication of University of Pittsburgh (2017) stated that audience analysis, like 

in teaching, which involves identifying the learners’ profile and adapting a speech to 

their interests, level of understanding, attitudes, and beliefs is important because a 

teacher’s effectiveness will be improved if the presentation is created and delivered in 

an appropriate manner.  

 

2) How do the selected English professors develop their humor competence? 

Theme 4: Sensitivity and exposure matter. Prevalent in this cluster of statements is 

the participants’ sharing that experience and wisdom serve as yardstick to using and 

avoiding humor in their language classes. They state that it requires much sensitivity 

to the learners’ background, cultural differences, timing, as well as mood and interest 

to determine humor use and avoidance. This according to them takes a lot of exposure 

and critical awareness to happen. Exposure which means taking enough time to get 

the overall atmosphere of the classes they handle and critical awareness which means 

being able to be flexible in using and avoiding humor whenever need arises, 

demanding a critical mind to decide. Additionally, their humor competence 

development includes keeping abreast of the demands of time considering their 

learners who are exposed to a plethora of digital media platforms particularly social 



media interfaces. This goes to show that they try their best not to get left behind by 

going with the flow of digital advances and by reading relevant teaching and learning 

materials so as to further their technical know-how of their profession as language 

educators.  

Experience and wisdom tell me the time when I should not use humor in the class. 

When the lesson doesn’t’ befit a humor-based discussion, I avoid it because it will 

make the lesson out of direction in terms of achieving the goal of the discussion. When 

the class (let say Maritime students) seems to be not serious in terms of language 

learning, I opt to be serious by not cracking jokes or sharing funny accounts. Through 

this, I am able to establish an atmosphere where they should observe proper 

discipline to learn. In doing this, sensitivity tells me what kind of image I should 

display  before my learners (P4).  

 

From an article of Queensland Council of Social Service (2017), it was clearly 

pointed that when communicating with other people, male and female roles along  

with cultural boundaries, different speech patterns / language, codes of behaviour, 

clothing, gender-specific tasks, non-verbal communication and body language, use of 

touching, humor, and physical space must be considered to make sure that cultural 

awareness and sensitivity are responded to, thus achieving the goals of 

communication. 

Theme 5:Practicing with right purpose never outdated. The participants revealed 

in this theme that they develop their humor competence by translating their exposure 

to various classroom contexts into a meaningful experience through which they can 

internalize further in terms of understanding the diversity of their learners’ needs as 

well as cultural backgrounds. Furthermore, they also openly shared that setting the 

right mindset is crucial to understanding the classroom profile and context which 

involve course, age, gender, as well right timing and mood.  

To improve my humor competence first, I make sure that I remind myself with my 

considerations in using and avoiding humor competence; second, I get along with the 

students to know them better; third, I keep myself updated with the latest trends as I 

watch TV shows and browse the internet; and fourth, I keep practicing the use and 

avoidance of humor whenever applicable to improve this competence (P3).  

 

According to Stillman (2013) right mindset is more than inborn talent and is the 

best predictor of success in any human undertakings like teaching. Citing the work 

pioneered by Stanford psychologist Carol Dweck and others, she states that the best 

predictor of success in life is none of the usual aspects (intelligence, appetite for risk, 

or even creativity) but one’s mindset which is a habitual or characteristic mental 

attitude that determines how one will interpret and respond to situations especially 

those which deal with communicating with other people.  

 

Textural Description. Answering the first central question as to the lived experience 

of the participants in manifesting humor competence, three themes surfaced. Theme 1 

highlighted their classroom having a pro-learning atmosphere where attention and 

motivation are affected by humor use leading to conducive learning atmosphere and 

positive connection with learners. Meanwhile, Theme 2 focused on identifying 



appropriateness of humor use and avoidance by specifically knowing which lessons 

with which to inject and avoid humor and by accentuating classroom management 

purposes as well as valuing or teaching moral lessons. Finally, Theme 3 uncovered 

the participants’ insight on digging into communication needs by understanding the 

profile of the learners which is essential to providing a learning atmosphere that is 

sensitive and responsive to diverse learning needs and cultural differences.  

Structural Description. Two themes answered the second central question, that is, 

how the participants develop their humor competence. Theme 4 underscored the 

importance and sensitivity and exposure by having rich experience and wisdom which 

serve as yardstick to understanding the demands of learning situation when humor 

should be used or avoided. Keeping abreast of the demands of time referring to the 

rich proliferation of digital advancements was also shared by the participants showing 

their strategic action to not be left behind in terms of modern learning backdrop to 

which their learners are greatly exposed. Meanwhile, Theme 5 dealt with the 

participants’ account that practicing with right purpose will never be outdated 

referring to their conviction that exposure to various scenarios where humor use and 

humor avoidance can be practiced should translate to a rich store of meaningful 

experiences that form a larger stretch of their understanding of how learning 

challenges in their respective classrooms.  

 

Essence. Taken collectively, the accounts of the participants sharing their lived 

experience in manifesting and developing their humor competence in terms of humor 

use and humor avoidance reflect a clear description of how humor use and avoidance 

help facilitate a creation a pro-learning environment which is primarily underpinned 

to a teaching principle of individual differences in terms of class profile, mood, and 

context. Furthermore, appropriateness and identifying communication needs bring 

forth a clear understanding that sensitivity and constant exposure will help drive 

teachers to decide what humor to inject and when it is best delivered depending on the 

context of the class. Meanwhile, equally surfacing are the participants’ ways of 

developing their humor competence by keeping abreast of modern demands of 

learning which is heavenly influenced by the proliferation and surging popularity of 

digital learning. It makes the participating professors to exert their sterling efforts and 

unceasing dedication to expand their stretch of knowledge horizon in terms of being 

updated with social media interfaces where humor is usually injected in the forms of 

memes, funny videos, verbal humor accounts, cartoon flix, among others. Finally, 

possessing a positive mindset having a right purpose, that is to make the class have 

fun while learning and let their learners realize one of the purposes in the walls of the 

classroom, that is, to learn English which will help them achieve their fullest 

potentials as lifelong learners who are holistically developed. Without doubt, the 

accounts of the participants reveal that using and avoiding humor calls for sensitivity 

and wisdom of balance which plays crucial in achieving an effective teaching and 

learning of language.  

 

Conclusion and Implications. The participating professors lived experience in 

manifesting humor competence in their classes involved pro-learning atmosphere, 

identifying appropriateness of humor use and humor avoidance, and digging into 

communication needs. The participating professors developed their humor 

competence through sensitivity and exposure and practicing with right purpose. The 



findings imply that in handling language classes, the competence for humor calls for 

the language teachers’ discretion to use and/or avoid, whenever necessary and 

appropriate, based on their respective classroom profile, context, and needs. As 

regards humor competence, it should be well thought of developed by language 

teachers vis-à-vis communicative competence model that contains soliolinguistic 

competence which calls for awareness on communication needs and strategies in 

which the ability to use and avoid humor can be embedded.  

 

Recommendations. Language students are reminded to develop their humor 

competence as well because it forms part of communicative competence which truly 

helps in their personal, academic, professional and social endeavors. They can do this 

by reading articles on humor competence and by keenly observing on discourse which 

uses and avoids humor. Language teachers in general are exhorted to be eager to 

develop their humor competence in terms of humor and avoidance because in today’s 

modernity of learning, social media interfaces commonly inject a lot of humorous 

materials which their learners are exposed to. They should also be reminded that the 

humor materials to be used should not be, in any way, disparaging or humiliating to 

their students who must be treated with sensitivity and respect. Language department 

heads are also enjoined to come up with academic meetings and training with their 

respective language teachers in terms of developing their sociolinguistic competence 

which entails humor competence. They should also see to it that there is an 

observation of classes, with the permission of their school heads, as to how their 

language teachers injects relevant humor that helps create a conducive learning 

atmosphere for their students.  School Administrators may provide continuous and 

relevant training and/or seminar for language teachers regarding the further 

development of their language and communication know-how. This is so because the 

demands of time are constantly changing so their academic force should keep abreast 

of the trend and issues faced by language education towards achieving student 

learning outcomes which embody communicative competence. Language book 

writers are urged to incorporate relevant humor which includes funny anecdotes, 

cartoon, and other humorous verbal contents that will make learners enjoy reading 

while learning.  Future researchers may conduct another inquiry on the topic 

considering the profile of the student respondents. They may also use a sampling 

technique which includes public schools since this study only covered selected private 

universities.  
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